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In this piece, we argue that oral histories are rich sites of teaching and learning that
bridge the concept of disciplinary ownership and create opportunities for diverse
scholarship, using Boyer’s four-part model of scholarship: Discovery, Integration,
Application, and Teaching. In this case study, we describe the circular motion of
oral history, theory, research, practice, and performance between researcher,
student, and community group, arguing that oral history projects and their
outcomes, as sites of applied knowledge, offer opportunities for multiple
stakeholders to move beyond disciplinary, methodological, and institutional
boundaries. We describe a long-term oral history project that, in various iterations,
represented linguistic research, interdisciplinary communication, teaching tool, and
theatrical performance in response to community-based needs.
Scholars of oral history have noted its interdisciplinarity, pointing to its
“promiscuousness” in borrowing theoretical frameworks, methodologies, and
analysis.2 Increasingly, oral history has found itself a multidisciplinary space, with
scholars from a variety of fields acknowledging the serendipity of finding a field that
willingly creates space for narrative, memory, history, subjectivity, performativity,
and negotiations of power and authority. Given oral history’s wide-ranging appeal
across disciplines, it comes as no surprise that its scholarship often describes
classroom dynamics and interactions that center around teaching and learning, being
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closely related to teacher training,3 civic education, service learning, communitybased learning,4 and classroom projects,5 to say nothing of oral histories that have
been produced from teacher voices themselves.6 Because of oral history’s unique
position straddling multiple disciplines, multiple communities of both academics and
publics, and multiple classroom spaces and projects, in what follows, we argue that
oral histories are rich sites of teaching and learning that bridge the concept of
disciplinary ownership, and create opportunities for opening up the concept of
“scholarship” in diverse ways. Drawing on Ernest Boyer’s four-part model of
scholarship with which to frame our discussion of a case study of an oral history
project that was revisited in multiple iterations, we assert that oral history projects,
when carefully conceptualized, may bridge all four areas of scholarship: Discovery,
Integration, Application, and Teaching.7
Scholarship Reconsidered
Ernest Boyer, then-president of the Carnegie Foundation for the Advancement of
Teaching, produced Scholarship Reconsidered: Priorities of the Professoriate, in
1990. His work is synonymous with the rethinking of intellectual work and academic
citizenship, as it sought to broaden conceptualizations of research in higher
education. As a result, a new taxonomy of scholarship was born8 as an alternative to
3
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the hierarchy of research-teaching-service: the scholarship of discovery, the
scholarship of integration, the scholarship of application, and the scholarship of
teaching.
The scholarship of discovery aligns itself most similarly to traditional
academic research and knowledge-building, a “commitment to knowledge for its
own sake,”9 or scholarly investigations that advance new kinds of discovery
generally disseminated to academic audiences through peer-reviewed scholarly
journals, producing or performing creative work in an established discipline, or
creating infrastructure for future disciplinary study. Closely related to the scholarship
of discovery, the scholarship of integration asks researchers to make inter- and
multidisciplinary connections between their original research and broader
perspectives, and give meaning to their discoveries by making connections across
disciplines. As Boyer notes, this scholarship “also means interpretation, fitting one’s
own research—or the research of others—into larger intellectual patterns.”10
Scholarship of integration seeks to answer the question “Is it possible to interpret
what’s been discovered in ways that provide a larger, more comprehensive
understanding?”11 Thus the scholarship of integration asks scholars to move beyond
traditional disciplinary boundaries in order to establish richer collaborations and
interpretations of knowledge.
While scholarship of both discovery and integration reflect kinds of
knowledge already echoed in traditional academic research and reward structures,
the scholarship of application diverges a bit in that it asks researchers to relate their
work to a larger community. This scholarship offers response to the question “How
can knowledge be responsibly applied to consequential problems?”12 and reflects a
commitment in higher education to serving community interests and the common
good—that is, scholarship of application represents a civic function of scholarship.
Ways that scholars may engage in the scholarship of application include acting as
external government or industrial consultants, assuming leadership roles in a variety
of civic and professional organizations and writing about their experiences, and
encouraging inquiry outside of the traditional classroom. Finally, the scholarship of
teaching, resting on roots of the “reflective practitioner,” examines teaching
practices explicitly, making transmission, transformation, and extension13 of
effective and dynamic teaching core principles of this scholarship. Examples of the
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ways in which the scholarship of teaching (in time popularized as the scholarship of
teaching and learning, or SoTL) may be conceptualized by scholars include not only
the traditional publication that links disciplinary content with best teaching
practices,14 but also the development of assessment practices and instructional
materials, mentorship, and classroom research.
An amalgamation of these scholarship types has more recently been
facilitated by those working with concepts of both action research15 and communities
of practice,16 in which multidisciplinary research teams work together to research
real world issues, situate their ongoing work and findings within their classrooms,
and document the progress of their work through scholarly and community outlets.
Although not necessarily framed as such, the work of oral history has
contributed in turn to each of Boyer’s four kinds of scholarship. Through venues
such as The Oral History Review, The Oral History Forum, and The Family &
Community History Journal, and Oral History, among others, oral history has
established itself as a dynamic scholarly field interested in the scholarship of
discovery. As part of the scholarship of integration, oral history as an object of study
has been undertaken by scholars in a wide range of fields. A quick look into back
issues of The Oral History Review shows publications by scholars with diverse
backgrounds: women’s and gender studies, technology, Latin American history,
folklore, communication studies, English, education, indigenous studies, History,
sociology, criminal justice, American studies, and disability studies are only a few.
Contributing to the scholarship of integration has been oral history’s firm
commitment to publish scholarly work with community partners—program
14
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coordinators, members of advisory boards, and volunteers all combine experience
and expertise in disseminating information—widening both oral history’s relevance
and dispersion to the public arena to “nonspecialists,” as Boyer would say.17 Such a
thing cannot be said about many other fields, except, perhaps in those relating to
service learning, which is interdisciplinary in nature and often encourages submitters
to collaborate with community members.18
Oral history in and of itself is inseparable from the scholarship of application,
as the concerns for public history, storytelling, life writing, memory, and power
relationships are enmeshed in the very process and product of the oral history as
genre: it requires connection to a world outside the academy, it taps into themes as
lighthearted as political humor and as loaded as freedom and liberation, it grapples
with embedded power dynamics of race, gender, disability, and class. Oral history
projects and subsequent reflection and analysis tackle real-world questions and social
problems: urban gentrification,19 inter-generational distance,20 genocide,21 the
migration of peoples, both voluntary and forced,22 colonization,23 and trauma.24
Often oral histories go far beyond their original intent or transcription, resulting in
17
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published community histories, creative works of narrative, memoir, performances,25
and artwork,26 as well as scholarly publication about these outputs, providing for an
interplay of scholarship and application that both contributes to and applies diverse
types of human knowledge. As a byproduct of these diverse uses of oral history, oral
history projects themselves have become objects of classroom design, instruction,
and analysis, and the dissemination of these pedagogical uses have been widely
discussed in scholarly literature—the Foxfire project being, perhaps, the most wellknown, precisely because of the range of the scholarship of teaching on its successful
implementation.27 Early on in oral history’s history, then, is the idea of oral history
as a “teaching approach,”28 able to stand on its own merit both in terms of theoretical
rigour and pedagogical practice. It is with the understanding of oral history’s locale
in each of Boyer’s types of scholarship that we describe a case study in which one
oral history project became simultaneously all four.
IAM Oral History Project Description
The Irish Association of Manitoba (IAM) was formed in 1972 by a handful of Irish
immigrants who came to Winnipeg from Ireland in the late 1960s and early 1970s.
These modern29 immigrants saw the Association as a way of drawing together the
Irish in Winnipeg. Bereft of kinship ties so crucial to the Irish emigrating to larger
Canadian ports in the 1800s, these modern immigrants set out to create a nonsectarian, non-political and not-for-profit community that would keep alive and
celebrate Irish culture in a land far from home. Over the years, the IAM (also known
as the club) brought together many Irish immigrants living in Winnipeg, creating a
strong network of friends that supported each other in lieu of their traditional familial
support systems. The club also attracted other Winnipeggers of Irish descent wanting
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to reconnect with their Irish countrymen and women, swelling the numbers to well
over 300 at its height of ethnocultural club group membership in the 1980s.
Historically, the club provided a private place where members could meet
during the week to mingle with others of Irish backgrounds. As well, the club offered
social activities, open to the public, including participation in a city-wide, ethnic
festival every summer, the production of several Irish theatrical productions
throughout the fall, winter and spring, Irish dance lessons and performances, and its
own choir and band. Besides the social focus, the club provided a benevolence
service, offering small endowments to fellow Irish in financial need. It became a
growing network of contacts for employment and support to those arriving in
Winnipeg without a job or any existing connections. Today, the club faces a crisis of
relevance as Irish emigration declines,30 as funding for ethnocultural clubs decreases,
and as second-generation Irish Canadians assume responsibility for the daily
operation of the IAM.
It was within this context that Jennifer was asked in 2007 to undertake an oral
history project of the club’s founding membership, in order to record the stories of
founding members, many of whom were aging or in ill-health. The original purpose
of the project was one of historical record, for the club to do with as they wished. As
part of the deed of gift and IRB ethics approval,31 all interviewees simultaneously
gave the researcher permission to use the interviews in future scholarship. Interviews
were conducted in 2007 and 2008, and a completed set of transcripts (fifteen
interviews) was gifted to the IAM in 2008. In early 2010, Jennifer published an
article on this work,32 and late in that year, she was contacted by a member of the
Advisory board of the IAM inquiring if she might be able to create a play script from
the interviews, as the club had applied for (and was awarded) government grant
30
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funding that stipulated the written production of a play as part of the grant
deliverables. Serendipitously, Jennifer was contacted during the same two-week
period by Lynne, who asked her to supervise an independent project in writing and
immigrant identity. Because Lynne had prior experience with playwriting and
Jennifer did not, Jennifer offered to act as advisor to a year-long project composed of
two courses that united Lynne’s expertise in playwriting, Jennifer’s knowledge of
oral history theory, practice, and analysis, and the club’s need for a creative piece
written from their oral history. In these longitudinal spaces of research, teaching,
and service, the following sections describe this case study as an example of Boyer’s
model in practice.
Scholarship of Discovery
As the driving force of the modern university, scholarship of discovery—that is, new
knowledge generated by original research and vetted and published in scholarly
fora—is what is most recognizable and familiar qua scholarship for most academics.
In this regard, oral history as an object of study has enjoyed increased scholarly
focus and relevance through the proliferation of scholarly associations, academic
journals, scholarly books, and handbooks on project design. The IAM oral history
project has contributed to the body of scholarship on oral histories in a number of
ways since its inception, both in discovering new knowledge and integrating new
knowledge with existing bodies of work.
The data collected during the interviews with IAM members in 2007 and
2008 became a linguistic corpus that Jennifer has worked with in multiple ways.. As
Jennifer looked through the interview transcripts, she was struck by the richness of
the texts in revealing migration narratives of IAM members. Responding to both
Schiffrin’s assertion that there is a “dearth of linguistic analyses of oral histories,”33
despite oral history’s historical and theoretical ties with the field of linguistics,34 and
intrigued by the ways in which the members’ narratives engaged themes of sameness
and difference among membership in two nations, Jennifer undertook a critical
discourse analysis of the interview corpus, resulting in a published piece that drew
connections between oral history data and the discourse-historical approach.35 Since
33
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that publication, Jennifer has been invited to speak to this approach with oral
histories at the North American Critical Discourse Analysis Conference,36 given a
conference presentation on how oral history data may be triangulated with archival
media sources at the International Society for Language Studies Conference,37 and
spoke to the ways in which Irish diasporas intersect with identities of place by
triangulating oral history data with historical excerpts from The Toronto Globe and
Mail at a conference in the fall of 2011. In these ways, the original oral histories
created out of the IAM oral history project have intersected with new ways of
knowing and thinking about the oral history genre, with the disciplinary knowledge
of sociolinguistics, and with new kinds of analysis of oral history texts.
A subsequent foray into the scholarship of discovery with the IAM oral
history project is the research, writing, and collaboration of this particular piece of
scholarship in Oral History Forum. It not only seeks to forge scholarly collaboration
and a mentor-mentee relationship between an established member of a research
community and one developing expertise, but it also forges new connections
between oral histories and the scholarship of teaching and learning, which is an area
that, as of yet, has had little scholarly contribution. These two areas together also
represent spaces in which oral history’s role as object and subject of study may be
taken up in the realm of critical pedagogies, which encourage evaluations of
institutions (such as universities) and encourage the making transparent—and
breaking down—of power relations “between teachers and students, institutions and
society, and classrooms and communities.”38 Within these areas as well, the IAM
oral history project has provided a space for the scholarship of integration, taken up
in our next section.
Scholarship of Integration
What has become clear in talking about current and past literature on oral history as
well as the specifics of the IAM oral history project are the ways in which oral
histories intermingle in inter- and multidisciplinary spaces. Boyer describes the
importance of the scholarship of integration as a way of drawing connections
between disciplines; doing “research on the boundaries”39 in areas of convergence in
36

Jennifer Clary-Lemon, “The Modality of Method: Expanding Perspectives of North-American CDA
Using the Discourse-Historical Approach,” (invitational presentation, North American Critical
Discourse Analysis Conference, Salt Lake City, UT, May 21, 2011).
37
Jennifer Clary-Lemon, “Examining Discourses of Immigrant Identity: Articulating the DiscourseHistorical Approach,” (paper presented at the International Society for Language Studies Conference,
Oranjestad, Aruba, June 24, 2011).
38
Henry A. Giroux, Disturbing Pleasures: Learning Popular Culture (New York: Routledge, 1994),
30.
39
Boyer, Scholarship Reconsidered: Priorities of the Professoriate, 19.
Jennifer Clary-Lemon and Lynne Williams, “Teaching and Learning Oral
History/Theory/Performance: A Case Study of the Scholarship of Discovery, Integration,
Application and Teaching,” Oral History Forum d’histoire orale 32 (2012), Special Issue “Making
st
Educational Oral Histories in the 21 Century”

ISSN 1923-0567

9

order to provide a wider-ranging interpretation of phenomenon, “since specialization,
without broader perspective, risks pedantry.”40
Jennifer and Lynne are located interdisciplinarily; Jennifer is a teacherresearcher of the discipline of rhetoric and composition,41 and Lynne is a student of
English. Both of these fields have ties to one another42 and to oral history, both in
seeing English Studies as a parent discipline of Rhetoric and Composition and in
emergent scholarship that has connected oral history to a way of “doing” English
Studies.43 Oral histories have emerged as a persistent research methodology in
contemporary scholarship in rhetoric and composition, producing doctoral
dissertations,44 scholarship in top-tier disciplinary journals,45 and as a methodology
for documenting professional disciplinary identity in the field.46 The ties between
literary study and oral histories have been similarly documented in the link between
oral narrative and storytelling.47 Life writing, a burgeoning field of study in its own
right, serves as a clear example of converging themes and discourse between the two
disciplines. Auto/biography, like oral history, deals with identity, subjectivity, selfreflexivity, agency and memory as it works toward new ways of knowing.48 Like
40
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other fields which use oral history to their own ends, both Rhetoric and Composition
and English have deep connections with the ways oral histories are either conducted
and produced, or consumed and analyzed.
As discussed in the prior section, publications and presentations resulting
from the IAM oral history project have made interdisciplinary connections between
the fields of linguistics and oral histories, primarily in the realm of critical discourse
analysis (CDA). CDA has its roots, as Martin and Wodak assert, “in classical
Rhetoric, Textlinguistics and Sociolinguistics, as well as in Applied Linguistics and
Pragmatics,”49 and is in itself a multidisciplinary research lens that may “be
conducted in, and combined with any approach and subdiscipline in the humanities
and social sciences.”50 Considering oral histories and CDA together represents the
integration of humanities and social-science research method and practice, offering a
new interpretive frame with which to work when considering issues of narrative,
power, subjectivity, and linguistic resources—a useful example of how scholarship
of integration might put forward new ways of thinking about established subjects.
As we move into the next sections on application and teaching, we might also
think of these as contributions to the scholarship of integration. Our discussion of the
IAM oral history project and the ways in which it engaged us with the outside
community, singly and together, contributes to a growing body of literature that
connects oral histories not only to the scholarship of teaching and learning, but to
community-based education and service learning.51 The engagement with the Irish
Association and their request for a play script, “Writing the Irish in Manitoba,” has
also required joint inquiry into oral history and performance, creative writing
techniques and practices, arts-based research practices, and applied theatre

interviewer and that our sense of new knowledge comes from that process of collaboration. See
“Writing: A Method of Inquiry,” Handbook of Qualitative Inquiry, ed. Yvonna Lincoln and Norman
Denzin (Thousand Oaks: Sage, 1994), 516-529. For additional discussion, see also Helen Buss, ed.,
“Introduction,” Mapping Our Selves: Canadian Women’s Autobiography in English (Montreal:
McGill-Queen’s University Press, 1993), 3-29. For a discussion on the problematizing of life storytelling by how the “telling of self-story distorts what we have in mind to tell” and the distinctions
between life writing and oral history, see Jerome Bruner, “Life as Narrative,” Social Research 71, no.
3 (Fall 2004): 691-710.
49
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51
For a model of this kind of research, also connected to the writing classroom, see Susie Lan Cassell,
“‘Hunger for Memory’: Oral History Recovery in Community Service-Learning,” Reflections: A
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research.52 Similarly, as we discuss the details of our teaching and learning
processes,, it is clear that a class about the Irish diaspora in Manitoba necessarily
required deep reading and synthesis of Irish and Canadian history, anthropology, and
social and cultural geography.53
Thus in the working span of the IAM oral history project, we have integrated
neighborly disciplines like English, rhetoric and composition, linguistics, and
creative writing, but also distant cousins, like History, oral history, and theatre, and
even those in-laws such as service learning, anthropology, sociology, and geography.
Clearly, oral history projects in general, and this one in particular, create integrative
studies in which participants are exposed to making connections across disciplines
and making meaning from a diverse range of constituent interests, which our next
section takes up.
Scholarship of Application
Through scholarship of application, Boyer seeks to push the scholarship activities of
knowledge-building and multidisciplinary integration beyond the betterment of one’s
self, one’s field of study or even one’s institution. Boyer suggests that academic
institutions, and those within them, must re-value those traditional research activities
by engaging them with non-academic, real-world situations.54 This means taking
research activities beyond the walls of universities and applying them in the
community,55 reflecting contemporary mission statements and the public turn of the
modern university, in which “scholarship has to prove its worth not on its own terms
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but by service to the nation and the world.”56 While we certainly acknowledge that
much is being done in contemporary iterations of this type of scholarship across the
nation—changing the face of the traditional classroom—it is important to consider
that scholarship of application is a reciprocal process, which implies that discovery
and integration across disciplinary boundaries happens while applying new and
existing knowledge with community members in real, rather than theoretical,
situations.
Because oral history involves interviews with the direct subjects of the
research inquiry and because those subjects typically are telling personal and public
histories of a given community, the researcher is placed at the threshold where
theory meets practice, lending its self ideally to Boyer’s dynamic reciprocal
relationship. When considering the various ways in which oral history can be used to
address real-world issues, one can easily see the reciprocal benefits gained first by
the researcher, who collects raw data needed for analysis, and second, to the
community member, who may feel validated by having their story told. However,
when the scholar completes his or her analysis, the interpretation and synthesis
contained in a published scholarly manuscript usually only benefits a narrow
audience of fellow academics. What then becomes of the community who provided
that raw material? How do they continue to benefit from—and to contribute to—
those initial discovery and integration activities? Donald Ritchie acknowledges that
oral historians, and likely most interdisciplinary researchers using oral history
methodologies, have “the concern [. . .] that, having taking [sic] their interviews
from the community, they should share the results with the community.”57 While
oral history’s primary function was, and still is, to record people’s real-life
experiences of the past,58 Ritchie highlights many other ways scholars can share the
fruits of their labors with the community, from book to website, from museum
display to theatrical performance.59
Della Pollock’s work adapting Jacquelyn Dowd Hall’s Like a Family: The
Making of a Southern Cotton Mill World60 into an interactive performance piece,
which toured six mill communities in the Piedmont region,61 rests as one successful
example of this kind of creative adaptation. By transforming oral history transcripts
into an interactive dramatization about mill town life in the U.S.A., Pollock, along
with her team, gave back the narratives to the communities from which they came.
56
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By doing this, the communities’ stories reached a larger, non-academic audience
that, as Kathryn Nasstrom indicates, may otherwise be “hostile toward the
interpretations that trained-university historians have fashioned.”62 The interactive
portion of Pollock’s play encouraged open debate about the way oral history was
being interpreted and about those voices still absent from the representation.63 An
example such as this indicates the ways in which the scholarship of application may
address gaps between the values of the academy and the needs of the larger world.64
The IAM oral history project also reaches out beyond the academy as it not
only allowed for the archiving of a public and communal history for IAM, and acted
as fodder for traditional research, but it also culminated in the development of a play
script for the Association to use in their community theatre. The creative process for
the play development pushed the IAM project beyond the university walls because it
entailed continued meetings with IAM members by both Jennifer and Lynne.
Through such meetings, IAM members offered insight into the economic disparity of
Irish immigrants finding work, as well as first-hand accounts of the nature of
sectarian religious conflict across nations. As well, IAM members were able to direct
Lynne to other creative resources such as playwrights Conor McPherson, Brien Friel,
and Martin McDonagh, and author Sheelagh Conway whose work would immerse
her in the language, style, and pathos of the Irish experience.
Another example of how the IAM project extended the scholarship of
application into the community is the intensive service immersion experience Lynne
had while volunteering with the club during the summer of 2011. The IAM sponsors
an Irish pavilion every year at a large civic festival named Folklorama65 that runs for
seven evenings annually. The experience Lynne gained volunteering during this
cultural event assisted the development of the play by allowing her to earn the trust
of the club, to hear their stories first-hand, and to observe the support among
members and participate in that relationship, even as an outsider.66 Participating in
the Irish pavilion at Folklorama also gave her the opportunity to immerse herself
vicariously in the culture, music, and Irish vernacular so that she could more easily
and fluently represent those parts of Irish experience in the play. At the same time as
this experience aided in the writing of the play, it also provided immediate service to
the club itself during the festival.
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Behind the club’s immediate need to record their history and produce a play
lies a more subtle need to shed renewed light on the faded cultural identity of Irish
immigrants in Manitoba and Winnipeg during the post-WWII years. Relatively little
documentation exists regarding this historical period in Canada and virtually no
scholarship exists about the Irish in Manitoba,67 suggesting there is a gap in
historical and cultural understanding of the role the Irish have played in Manitoba’s
history. The Irish in Canadian cities face a phenomenon that William Jenkins terms
the “ethnic fade,”68 reflected in this immigrant group by those who have completely
assimilated into Canadian culture, obscuring their clearly defined cultural identity
and their critical role in establishing a presence in this prairie province. Today we
would find it hard to distinguish a distinct Irish community in Winnipeg, unlike, for
example, the French-Canadians who have long remained established in the Winnipeg
district of St. Boniface. Other than what one may glimpse through events organized
by the IAM showcasing Irish culture, little public record remains of the Irish as a
distinct community, making it all the more important for the IAM oral history project
to capture their founding members’ experiences as immigrants, and to share that
story publicly through performance. Now, because of the IAM oral history project,
what once may have been a passing note that an Irish Association was created in
Winnipeg in 1972, now becomes an in-depth study of the impact an ethnocultural
club had among Irish newcomers to Winnipeg, and a documentation of the various
efforts to maintain a non-sectarian location where Irish culture could flourish without
the strain of ethno-religious in-fighting characteristic of the home they left.
The creative work emanating from this project keeps alive the key themes of
kinship, economics, and the underlying tensions of differing religious and political
values that form so much of the cultural history of Irish immigrants, explaining the
importance of the IAM’s governing policy of remaining non-sectarian and nonpolitical. Unlike Pollock’s play adaptation, the play Lynne is developing through
community collaboration with IAM pulls themes and nostalgic moments that
springboard character development from the IAM transcripts rather than lifting
actual characters and dialogue, situating the focus less on the founding of the club,
and more on the broader historical issue of Irish immigration to Manitoba and
Winnipeg after WWII. Other examples of similar creative efforts also exist, such as
the adaptation of Alex Haley’s infamous novel Roots,69 Robert Blythe’s Akenfield,70
67
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and Studs Terkel’s Working: People Talk About What They Do All Day and How
They Feel About What They Do.71 All three authors formulated oral histories that
explored a variety of themes in written texts which were then adapted back into the
oral performance genre of film and Broadway musical. The IAM oral history project
transcripts, like the books noted here, continue to offer a rich linguistic ground from
which to understand the various elements such as economics, geographic origins,
patterns of migration, dialect, and social upbringing that feed into identity
construction as Lynne works collaboratively with the club to write and rework the
play script.
The IAM oral history project directly addresses a real-life need for the IAM
in terms of meeting their grant requirements to remain in good-standing for future
financial aid. As well, this project, through its various scholarly and arts-based
iterations, also helps address a gap in the historical record of the Irish diaspora in
Manitoba and of Manitoba’s modern immigration history. However, the IAM oral
history project transcripts became more than fodder for scholarly scrutiny or cultural
products that cycle back into one particular ethnic community. They provided an
invaluable educational opportunity that pushed learning beyond traditional classroom
settings, allowing an undergraduate student the experience of learning about oral
history theory and applying that theory to real life analysis of oral history interviews.
It also offered the chance for Lynne to hone her creative writing skills, and, most
importantly, allowed her to clarify and develop her understanding of the dynamics
involved in immigrant identity construction, both at the personal level and the public
in a real-world community setting, leading the IAM oral history project naturally into
Boyer’s scholarship of teaching, which is discussed next.
Scholarship of Teaching
Boyer redefines teaching as scholarship by placing a renewed importance on scholars
to not only discover new knowledge and make multidisciplinary connections while
applying that knowledge to community issues, but also to engage in innovative
pedagogies that encourage, strengthen, and challenge student learning and inspire
students to continue that process long after a particular course finishes.72 Boyer

70

Robert Blythe, Akenfield: Portrait of an English Village (London, 1969). For the 1974
dramatization of the same name, see www.akenfield.com quoted in Abrams, Oral History Theory,
143; 196.
71
Studs Terkel, Working: People Talk About What They Do All Day and How They Feel About What
They Do (New York: Pantheon/Random House, 1974) and the 1977 Broadway Musical “Working.”
quoted in Baum, “The Other Uses of Oral History,” 23.
72

Boyer, Scholarship Reconsidered: Priorities of the Professoriate, 23.

Jennifer Clary-Lemon and Lynne Williams, “Teaching and Learning Oral
History/Theory/Performance: A Case Study of the Scholarship of Discovery, Integration,
Application and Teaching,” Oral History Forum d’histoire orale 32 (2012), Special Issue “Making
st
Educational Oral Histories in the 21 Century”

ISSN 1923-0567

16

identifies three qualities required for teaching to be considered scholarship.73 First,
teachers must be well-informed and intellectually engaged, which means they must
be well-read and open to seeing new connections and to actively challenging their
own assumptions.74 Second, teachers must be able to engage students through
creative pedagogies that extend the learning experience beyond the classroom,
building bridges from their understanding to students’ learning.75 Third, teachers
must become as much like learners as their students, pushing themselves and their
students in new creative directions, continually transmitting and transforming their
knowledge.76 These three qualities resemble Boyer’s scholarship of application in
that they remain part of an interactive process whereby planning, expertise, and
outcomes inform and are informed by constant reflection, enhanced assessment and
adaptation of classroom activities.77
Used as a site for educational pedagogy, oral history projects encompass all
three of Boyer’s qualities that make that pedagogy scholarship. Extensive reading
and familiarity with oral history as a methodology and as it is used in practice, as
well as developing a deep foundation in the nature of one oral history project is
absolutely critical to understanding how to approach and work with a non-academic
community. Because oral history projects are generally seen as collaborative and
encompassing some degree of shared authority between research team and
community, knowledge, assumptions, and expectations on the part of teachers and
students must remain flexible and open to change.78 As well, such projects require
teachers and students to move outside of the university and work in creative ways
73
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directly in the community, making valuable links between research, classroom
practice, and the real-world application of each. As teachers and students listen to
history from the people who lived it, their experiences add dimension and
complexity to their understanding of past events, creating the opportunity to make
new knowledge out of those experiences, opening the space for expanding and
deepening their understanding, and challenging previously held assumptions. In what
follows, we offer two reflections on our experiences, demonstrating one such
practice of the scholarship of teaching and learning.
Lynne’s Reflection
Jennifer has clearly demonstrated Boyer’s first quality of being well-informed,
engaged and willing to challenge her assumptions. She humorously admitted one day
to forgetting just how much time was required to do a special studies course like ours
because she too had to do all the reading.79 However, the quality of instruction was
not just apparent in the fact that Jennifer read along with my assigned readings, it
was through her deeper knowledge and experience working with such material that
she was able to also deepen my own learning. I often found myself swimming in
material, and in much of my reading all I could do was simply read for high level
meaning. Because Jennifer was able to read more closely and deeply, and because
she was experienced in thinking beyond her own field, she was able to advance her
own knowledge and create new linkages across disciplines and see contextual
patterns that she continually brought to our discussions, pushing my own
understanding of both oral history methodology and Irish diaspora beyond the
bounds of our project into many different areas including sociolinguistics,
geography, history, and creative writing, to name a few.
Pointing to Boyer’s second quality that teachers must be able to engage
students through creative pedagogies that extend the learning experience beyond the
classroom, the nature of working with the IAM oral histories, the members of the
club and creating a play naturally required us to move our learning into the
community. Our “Oral History, the Creation of Cultural Identity and Language, and
the Irish in Manitoba” course blended traditional classroom activities such as
assigned readings, discussions, and two written essays (one being this co-authored
paper) with experiential learning that included analyzing transcripts of oral history
interviews with IAM founders. By reading and listening to the transcripts from the
original oral history project, I observed oral history theory in practice. In particular,
the pauses, transitions, nuances and repeating themes of economic pressures and the
importance of the friendships forged through the association came through in the
79
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midst of the details of the founders’ stories, demonstrating that individual and
community identity are constructed in what is not said, as much as in what is said.
Because this dynamic of oral history interviewing forms a foundation for linguistic
analysis, Jennifer was able to incorporate multi-disciplinary elements beyond the
creative goals of the course.
As the course progressed, moving into research specifically focused on
developing the play for the IAM, our activities included meeting with IAM founders
and other members outside of the walls of the university. We met at the club itself,
providing me with the opportunity to experience the physical atmosphere in which
many of the founders’ interviews took place. As well, I experienced what Mary
Waldhorn terms “immersion and collaboration”80 by volunteering for Folklorama. I
also enrolled in a Theatre Department course called “Playwriting 2” at the university
to help further develop my playwriting skills and workshop the play with a different
select audience, demonstrating yet another way this project incorporated multiple
disciplines. All of these efforts moved my learning well beyond the offerings of
traditional teaching methods and certainly beyond the English discipline in which my
university career was founded.
Working with Jennifer and oral history in the community, I was able to put
theory into practice, and I was also able to clarify and bring together the foci of all
my previous university study, which centered on reading and analyzing fictional and
non-fictional texts and memoirs, focusing on the dynamic interaction between
individual and public consciousness. Through the IAM oral history project, I took
that lens and applied it to a real-life situation, demonstrating how narrative informs
that interconnectedness between the individual and public. As well, I had an
opportunity that few undergraduate students ever get, and that was to work
collaboratively on a paper of this nature with my professor. Because the writing and
research required for this paper differs from the typical undergraduate essay, this
extraordinary opportunity has been a challenge in terms of research and writing.
However, it has taken my experience to a higher level than I would have otherwise
been able to achieve, providing a capstone to my university degree.
More personally, this learning opportunity has been life-altering and
transforming in many ways because it was non-traditional, experiential and required
me to push myself beyond the average expectations of traditional undergraduate
work. It is difficult to put into concrete terms exactly what I have learned. It isn’t as
though I can say that before the IAM oral history project I did not know how to fix a
flat tire and now I do, then be able to show how I can do it. The kind of learning that
happened to me I think also reflects Boyer’s second quality of scholarship of
teaching model. As Reina Shibata found in her student experience with the Fox Point
community oral history project, it did not matter “whether you are a graduate student
80
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or a fourth grader, you are compelled to devise a personal relationship with the
places and people with whom you are studying, working, and living.”81 Those
personal relationships carved a way for me to transform what was inside me, my
knowledge, beliefs, perspectives, awareness and understanding.82 That, to me, is
what learning is all about.
One of the ways I can best demonstrate this deep learning is to describe a
major paradigm shift in terms of my own identity construction. I gained a new
awareness and respect for my abilities as a thinker, a researcher, a leader and a team
player. I learned to trust and have faith in my reflective and analytical skills and my
ability to take on the unknown. As well, my perception of what it meant to be a
writer shifted dramatically. When I started university in the spring of 2005, one of
my main goals was to regain confidence in my writing ability so that I could become
a legitimate “writer.” While I certainly strengthened my writing and discovered
intriguing avenues of writing, like playwriting, my idea of becoming a writer has
changed. Initially, I saw becoming a writer as the ultimate achievement, the final
outcome, like becoming a doctor or an accountant. In my mind, I would graduate as
a “writer.” Now I see writing as a vehicle, one of many, through which one speaks to
another. As Laurel Richardson explores, writing has now become, for me, a “method
of inquiry,” 83 a way of creating new knowledge through my lived experiences and
the processing of those experiences in conjunction with learned theories, and
previous knowledge. Writing lends itself nicely to narrative, which is my primary
interest. However, my work with oral history has shown that narrative has a much
deeper and more complex role in the lives of people than just becoming a story on
paper. The real work and achievement comes in the thinking, the researching, the
creative process of grappling with the knowledge we continually acquire.84 Writing
is one way to massage that raw knowledge into a form that can be shared, either as a
scholarly paper, a play or a lesson plan. Writing then becomes a method of inquiry
that reaches others with the knowledge, integration and application of that
knowledge, inspires others in turn to think, gather, process and finally share again,
creating more new knowledge by all those who engage and participate in some form.
I will not graduate as a “writer,” although I will use writing in the work I do. I will
81
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graduate as a community advocate who understands the important role narrative
plays in the ways we construct and perform identity as individuals, as communities,
as societies and as representatives in whatever world we call home.
Jennifer’s Reflection
A quality that separates scholarship of teaching from other kinds of pedagogical
activities is its emphasis on reflection as a way to integrate prior experience,
intellectual knowledge, present teaching habits, and best teaching and learning
practices. Many post-secondary educators in the disciplines lack both the resources
and time for pedagogical development, and reflection may not be at the top of one’s
to-do list as scholars struggle with the demands of research, professional service
obligations, and a heavy teaching load. Yet reflection is precisely what moves a
teacher into the role of learner—an analysis of what happened, a celebration of
success, a collaborative moment, or realizing an enlightening connection between
disparate ideas. Here, I articulate the third quality of Boyer’s definition of the
scholarship of teaching within the context of the IAM oral history project, in which
“knowing and learning are communal acts,”85 as pedagogy moves out of a one-way
transmission from teacher to student into a dynamic, reciprocal relationship between
teacher, student, and community. This quality, too, resonates with the tradition of
hermeneutic praxis, in which engaging in the activity of interpreting “our lives and
the world around us”86 encourages a self reflexivity in which “we are challenged to
ask what makes it possible to speak, think, and act in the ways we do.”87
When I began the IAM oral history project, I had no idea of the creative
directions it would enable in my own teaching and research, nor did I count myself
among those who are “real oral historians,” being a certain novice in conducting my
first oral history project. As I constructed a proposal for IRB review, I was exposed
to a wealth of material from experts about design of a successful oral history. As I
met with the Irish Association’s President, I was able to get a sense of the mission
and purpose of the club in collecting the stories of members, which has stayed with
me as I have continued to analyze interview transcripts. When I met with the club’s
Advisory Board to discuss the project and get feedback on their expectations, the
project was solidified as one that first and foremost served the membership, and only
secondarily and with the permission of members existed as a traditionally scholarly
endeavor.
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That first phase of the project, upon reflection, seems so strange to me now.
As it was, I was a newcomer to Winnipeg and knew virtually no one in the
community. After spending over a year interviewing club members, it became
impossible to cling to any outside “objective observer” role—in the years after the
interviews took place, I became a participant in three of the club’s theatre
performances, have had a few drinks at the bar, and sadly attended the wake of an
interviewee, in which I was able to give an audio copy of his oral history to his
daughter. These experiences, among others, have made me realize the depth and
richness of becoming, if not a member of a community, at least a welcome
participant. It has made real conditions of representation and authority in qualitative
research methodologies. And it has continued to stress to me that knowledge
building is an ultimately human endeavor—it is made primarily out of relationships
with others.
The relationship that was built between club members and myself certainly
enabled the next phase of the IAM oral history project—as someone who became a
trusted ally of the community, rather than a distant researcher, a member of the
Board felt free to call me on the phone and ask for help in solving the problem of a
play deliverable for a government grant. The question itself put me in the position of
having to apply what I knew, and what I knew how to do, to the immediate
community problem of good stewardship of government funding for ethnocultural
groups. In applying both of those to the club’s immediate needs (i.e., using my
expertise in writing and teaching), I was able to design a course that also met the
needs of Lynne in order to work together to solve the problem.
Teaching the year-long course to/with Lynne has been both challenging and
renewing. Despite my ongoing and comprehensive research in the areas of oral
history, genre studies, and sociolinguistic methodology, that did not immediately
transfer into a working syllabus that would enable Lynne to understand the Irish
Association and their history, the history of the migration of the Irish to Canada, or
the challenges of constructing a creative work out of oral history transcripts. The
nature of traditional research is often cursory: one reads deeply into a specific area
for a short period of time to extract useful and applicable items, and moves on. But
teaching requires much different skill. It requires engaging with texts over time,
returning to important concepts and themes, and making connections and syntheses
across a range of texts and experiences. Working with Lynne gave me the
opportunity to read into areas uncovered or glossed by my published research. It
clarified points in Irish history about which I was otherwise unaware and it
suggested ways in which local geographies of place are inseparable from oral
histories. Importantly, it allowed me to view the IAM transcripts with lenses
different from those I had used when seeing the transcripts from a CDA perspective.
This gave rise to new research questions about the nature of Irish immigrant identity,
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moving the focus from the use of pronouns to the description of the “Troubles” being
a part of almost every narrative, work that I am currently pursuing.
Additionally, working with Lynne has also allowed me to see the IAM oral
history project’s relevance to my “usual” expertise—writing and writing
instruction—while pushing me beyond my disciplinary boundaries of working with
primarily non-fiction texts to overseeing the production of a fictional text. While I
have taught creative nonfiction and autobiography courses in my time as a teacher,
making creative connections between the phases of the IAM oral history project—
inception, discovery, application, teaching—in order to give rise to the best possible
community-based theatre outcome, has been a challenge. It has required me to
synthesize connections between best practices in oral history projects and theatrical
performance, to bridge the gap between social science research and arts-based
research methods, and to revisit generic constraints held within typologies of
transcripts, play scripts, and the undeniable imagination of a creative author. Lastly,
work with Lynne has enabled me to be a true learner of the craft of playwriting,
where I can not only see a mind at work, but can reciprocally use writing expertise to
help craft a product of which we can both be proud. In these and other ways, the
IAM oral history project has enabled both the transformation and extension of
traditional teaching and learning—moving both of us beyond “banking”88 models of
education that often limit both capacity for creativity and production of new and
diverse knowledge.
Conclusion
The IAM oral history project not only achieved its original archival purpose of
recording founding members’ stories, and fulfilling the club’s grant requirement by
having a play written, but the project also filled a very real gap in the historical
documentation of a community. Each phase of the IAM oral history project invoked
creative expression of that rich history that will reach both academic and nonacademic audiences. Considered together, each iteration of the IAM project has
contributed to the scholarship of discovery, application, integration, and teaching. As
is evidenced by the production of this piece, the IAM project provided an
extraordinary local educational opportunity for Jennifer and Lynne to stretch beyond
traditional undergraduate course work and classroom dynamics, taking their learning
into the community and bridging their understanding of individual and community
identity construction.
The IAM oral history project demonstrates that oral history becomes a rich
site of multidisciplinary learning and scholarship that not only revitalizes traditional
discovery and integration goals of scholars, but also takes those scholars, the
88

See Paulo Freire, Pedagogy of the Oppressed (London: Continuum Press, 1970), 58.

Jennifer Clary-Lemon and Lynne Williams, “Teaching and Learning Oral
History/Theory/Performance: A Case Study of the Scholarship of Discovery, Integration,
Application and Teaching,” Oral History Forum d’histoire orale 32 (2012), Special Issue “Making
st
Educational Oral Histories in the 21 Century”

ISSN 1923-0567

23

students they teach, and the communities their work touches beyond the walls of the
university into reciprocal relationships of learning. Oral history practice brings
scholars, students, and the community to the threshold of where theory meets
practice—not in closed, controlled classrooms but in open, messy and often
unpredictable real-world situations. It is in these service-learning sites, where
professors, students, and communities alike grapple with the knowledge they carry
inside and wrestle with impacts on traditional ways of thinking, in order to forge new
meanings from the experiences they encounter.89 While Boyer’s four-part
scholarship model of discovery, integration, application and teaching reconceptualizes the way the academy views scholarly work, oral history
methodologies and their community projects form a solid platform from which that
scholarly work can be done and shared with community and university alike.
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